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What's making news in
values education in 2006

Welcome to the third edition of the Values for Australian Schooling Newsletter. Inside you'll
find progress updates from around the country on the Values Education Good Practice Schools
(VEGPS) Project — Stage 1 as well as directions for Values Education in 2006. In the previous
issue we featured Case Writing as a tool to record experiences in values education. Now we've
followed it up with a good example from Penola Primary .

Honesty and trustworthiness
at Penola Primary School
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Teachers at Penola Primary
School are developing

key community values

of trust and honesty in
their pupils by leading

by example. In fact,
professional development
time is put aside to discuss what behavioural modelling actually means in practice.

Penola Primary School.

We cannot expect to develop the values of trust and honesty, if we take away any
opportunity to live those values — we must be seen to trust our students.

So we don't, for example, lock the resource centre, computer suite or classrooms during
breaks. Equally student monitors take canteen orders into the canteen unsupervised
and despite easy access to chips and freezer items, we have found theft is not an issue.

In the past five years, there have only been two occasions when a packet of chips has
disappeared. In both cases the children acknowledged their mistakes and continued
to take turns as monitor.

Students are aware that the school expects them to be honest and trustworthy while
role modelling by older students is critical in passing on the culture of the school.

When adults role model the values identified by the community as important, a critical
component of a values-based learning environment is created. ‘Do as | do’ is far more
powerful than ‘do as | say’.

by Mr Dale Price, Principal



Snapshots from around the country

The 26 VEGPS Project — Stage 1 school
clusters are just over halfway through
their projects now and are providing
clear insights into how good practice

is impacting on their students. Fifty
representatives from the 26 clusters
attended a second national briefing
session in October which focused on the
crucial stages of gathering, synthesising
and analysing the evidence of their good
practice. There will be one final national
meeting in early April (that will include
University Associate Network critical
friends) before participating clusters
prepare their final reports.
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Professor Terrance Lovat and Dallas Williams
of the Don Senior School College in Tasmania.

Let's examine the impact of two
of these clusters.

Tasmania
Values for Life Forums

Northern Midlands cluster uses guest
speakers to inspire students

Kisha Chilcott, coordinator of the
VEGPS Project, reports:

As part of their values education program
the Northern Midlands cluster is using high
profile and inspirational speakers from the
Whitelion organisation as role models to
share their stories with students.

Over the course of a one day Values for
Life Forum, the speakers talked about
their lives and experiences in the context
of the values of the National Framework
for Values Education in Australian
Schooling. This firsthand experience
made values exciting, authentic and
memorable for the students compared
to a regular classroom discussion.

This was subsequently demonstrated
when a student athlete, not known for
good sportsmanship, was tripped in the
first bend of a race. Instead of walking
off in a huff he kept going in some pain
and finished the race mid-field. His
teacher and principal were keen to find
out what had changed. His exact words
were: ‘It wasn't my fault that | got tripped
over, but | remembered that it was my
responsibility and up to me to get on
with it and keep going ‘cause there was
nobody else from Bracknell in the race.’

ACT

Calwell cluster complements
emotional literacy with
Restorative Justice

Kerrie Foulds, Cluster
Coordinator, reports:

The Calwell Cluster is using Restorative
Justice as the basis for developing
appropriate teacher/student/parent
relationships. The five schools (four
Primary and one Secondary) have

been working collectively for the last
18 months committing considerable
resources to professional development,
realigning student management policies
and procedures, communicating with
parents and ACT Department officers as
well as implementing a range of whole
school and classroom strategies.

Restorative Justice is based on the belief
that it is only through recognition of harm
that issues may be resolved. Techniques
such as restorative conferencing,
classroom and corridor conferencing
and classroom circles have effectively
underpinned a promising student
management plan. In the next stage,

it is necessary for students to recognise
the harm they may have caused or

may potentially cause to others. We are
developing emotional literacy among
the student population through our
involvement in the VEGPS project as
well as trialling a series of ten lessons
on social skills with our Year 9 and 10
students at Calwell High.









