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Configurative Mapping Tool
What is the configurative mapping tool?
The configurative mapping template is designed to be used by all schools to “map” what they set out to do, what they end up doing, the outcomes of their efforts and the factors that help or impede along the way. The tool encourages and enables all school personnel to make an evidenced-based evaluation of their project and its outcomes. 

What is action research?

 Action research is a practical strategy intended to help teachers and schools improve their practice. In this project, the object of the action research will be the approaches the participating schools undertake to improve what they are doing with values education. Basing their work on an interpretation of the Values Framework, each school will develop action plans for improving what they are doing in values education, acting on the plan, monitoring outcomes, evaluating the effectiveness of their efforts and subsequently revising their plans as they re-engage the cycle. 

For detailed advice and guidelines on action research see Appendix 3 –Action Research Guidelines for VEGPS Project – Stage 1.

The action research cycle is depicted in the following graphic.
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As can be seen from the graphic, action research is a spiral of cycles of planning, acting, observing, reflecting and then replanning. But on what basis can we plan a first action step? Deciding on the first action step involves doing some reconnaissance. For instance, the project coordinator in a school may do an audit of the values that are treated in its curriculum to see which of the nine values in the Values Framework are more or less treated. In the light of the audit, it may become clear that some of the values outlined in the Values Framework are given limited treatment in the school curriculum. Importantly, the process should be recorded and any material generated by the process retained. Such material will be invaluable later on when the school constructs its case study. 

Action research is a continuous process. Each school will be able to keep a record by using the case study pro-forma (see Appendix 2) to continuously record developments within its action research program. This should be a dynamic ‘living ‘document that develops with the project. After each action research meeting at the school level it is recommended that the school coordinator add to the template, as a saved electronic document, to record additional project developments at the school.

As a dynamic document this record of the life of the project will provide each school with the story of its experience of the project, its outcomes and learnings. In this way the document becomes the heart of the school’s ‘case study.’ 
Constructing a case study
Example: 

	Research questions
	Data sources
	Research techniques

	Purposes:

What was the approach to values education that was pursued by the school? 

What were the specific intentions of the project at the school level?
	Groups of different ‘levels’ of staff (and in some cases school community members)

Minutes of meetings


	Focus groups

	Processes:

What processes has the school developed and used to interpret and implement the Values Framework?
	Field work

Staff
	Observation

Document analysis

Interviews

	Outcomes:

What outcomes can be identified?

What factors contributed to the school achieving its aspirations? 

To what extent did the cluster arrangements used by the project contribute?

What factors impeded progress during the year?


	Field work

Staff/School leadership

Students

Staff, students, parents
	Observation

Document analysis

Interviews

Group interviews

Surveys


Appendix 1 – Configurative Mapping Tool

How to Use the Configurative Mapping Tool

This tool is to be used twice during a project; once at the outset of the project and again at the end of the project or at the end of a main milestone with thin the project’s timeline.  It is intended to provide an indication of the extent to which each school achieves what it sets out to do. 
Features of the Project
Please note: 1 is low and 4 is very high
	Part 1:

To be completed at the outset of the project.
	1
	2
	3
	4
	Part 2:

To be completed at the end of the project
	1
	2
	3
	4
	Comments

	1. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into the school mission or charter?
	
	
	
	
	1.1 To what extent HAS your project explicitly incorporated the nine values for Australian schooling into the school mission or charter?
	
	
	
	
	

	2. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into school policies?
	
	
	
	
	2.2 To what extent HAS your project explicitly incorporated the nine values for Australian schooling into school policies?
	
	
	
	
	

	3. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into curriculum planning?
	
	
	
	
	3.3 To what extent HAS your project explicitly incorporated the nine values for Australian schooling into curriculum planning?
	
	
	
	
	

	4. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into the teaching and learning program?
	
	
	
	
	4.4 To what extent HAS your project  incorporated the nine values for Australian schooling into the teaching and learning program? 
	
	
	
	
	

	5. To what extent does your project intend to help students understand and be able to apply the values in the national framework?
	
	
	
	
	5.5 To what extent HAS the project has helped students understand and be able to apply the values in the national framework?
	
	
	
	
	

	6. To what extent does your project intend to make values education an explicit goal of schooling that promotes Australia’s democratic way of life and values the diversity in Australian schools?

	
	
	
	
	6.6 To what extent HAS your project made values education an explicit goal of schooling that promotes Australia’s democratic way of life and values the diversity in Australian schools?
	
	
	
	
	

	7. To what extent does your project intend to articulate the values of the school community and apply these consistently in the practices of the school?
	
	
	
	
	7.7 To what extent HAS the project articulated the values of the school community and applied them consistently in the practices of the school?
	
	
	
	
	

	8. To what extent does the project intend to occur in partnership with students, staff, families and the school community as part of a whole-school approach to educating students, enabling them to exercise responsibility and strengthen their resilience? 
	
	
	
	
	8.8  To what extent HAS the project occurred in partnership with students, staff, families and the school community as part of a whole-school approach to educating students, enabling them to exercise responsibility and strengthen their resilience?
	
	
	
	
	

	9. To what extent does  the project intend to be  presented in a safe and supportive learning environment in which students are encouraged to explore their own, their school’s and their community’s values?
	
	
	
	
	9.9 To what extent HAS the project been presented in a safe and supportive learning environment in which students were encouraged to explore their own, their school’s and their community’s values?
	
	
	
	
	

	10. To what extent does the project intend to be  delivered by trained and resourced teachers able to use a variety of different models, modes and strategies?
	
	
	
	
	10.10 To what extent HAS the project been delivered by trained and resourced teachers able to use a variety of different models, modes and strategies?
	
	
	
	
	

	11. To what extent does the project intend to include the provision of curriculum that meets the individual needs of students
	
	
	
	
	11.11 To what extent HAS the project included the provision of curriculum that meets the individual needs of students?
	
	
	
	
	

	12. To what extent does the project intend to regularly review the approaches used to check that they are meeting the intended outcomes?
	
	
	
	
	12.12 To what extent HAS the project has regularly reviewed the approaches used to check that they were meeting the intended outcomes?
	
	
	
	
	


Appendix 2 – School Case Study Pro-forma

Name of school or cluster name:


Cluster lead school:


Cluster Coordinator: 


School name and address: 


Author name:


Position in the school: 


Contact details:


1. Brief description of the project

2. Specific aims of the project

3. Strategies/ Techniques used to pursue the specific aims of the project

4. Identify any specific outcomes of the project

5. Identify the factors which enabled the achievement of the outcomes

6. Identify any factors that impeded progress with the project 

7. Supporting documentation and materials

Appendix 3 – Action Research Guidelines
Why action research guidelines?

These guidelines are to help schools develop their capacities to improve their values education programs. The material includes information about how each school can contribute to program improvement, encourage collaboration and yield hard evidence about the progress being made in program improvement.

Doing action research 

Action research builds on what many clusters are already doing, including responding to the local needs and circumstances of the teachers and students in their schools. As well, many of schools or clusters have mechanisms and strategies for feedback, review and change that sometimes involve everyone in the ongoing development of the values education program. Action research, however, provides the conceptual and practical tools for making improvements to the values education programs of the clusters and their delivery in more systematic and evidence-based ways. 

Action research is used to answer two broad questions:

· ‘What would it take to improve the outcomes of our values education program?’

· ‘Can we point to any evidence regarding the progress we are making with values education?’

Action research builds on the everyday skills people use to make sense of their lives and to try to improve their situation. The old cliché ‘It’s not rocket science’ is true for action research as it does not necessarily involve highly trained expertise; we are engaging in it in our daily practice without even being conscious of it. We use our innate abilities to make choices, to make some sense out of our lives. We do it when we go shopping, when we think about the TV ads we have seen, the feedback from a friend about a movie or an event about which we are curious. We notice, describe, listen, we make an explanation – we make our decision. In a professional context such as teaching, especially, we will be constantly engaging in a de facto form of action research.

Expanding this to the context of a more systematic form of action research involves a small group of people noticing that something in their school needs changing if the values education program is to be improved. They discover this by talking about what is currently going on with the program, discussing its strengths and weaknesses, and identifying specifically what they want to start changing. 

For example, the group may notice that the school is not handling the matter of engaging the community in the process of identifying the values that are to be fostered in the young people involved in the project. The group then poses this observation as a question: ‘How can we better involve the community in identifying the values we want to foster in our students?’ From here the group plans a way of engaging the community, perhaps by arranging a number of community forums. The group then moves through the cycle of act, reflect and re-plan. 

Why cycles?

Action research can improve practice by helping people to gain a better understanding and applying this to a process of change. In the values education context, this means improving our values education program and, in turn, improving the outcomes for the students.

Action research achieves this by using a ‘cyclic research process’. The research is active and ongoing. It involves a spiral of cycles of planning, action (implementing plans), observing (in a systematic way), reflecting, and then … replanning, further implementation, observing and reflecting. 

Cycles provide a useful way of thinking about and describing an action research process. Each cycle is made up of four phases as described above. This captures the idea that action research moves developmentally – that strategies be developed, implemented, observed in action and then reflected on. This reflection can lead to plans for further action, and so on.

Action research starts with small cycles of planning, acting, observing and reflecting which can help to define issues, ideas and assumptions more clearly so that those involved can frame more powerful questions for themselves as their work progresses.

It may be that as the cycles are repeated, participation by stakeholders increases. This can stimulate a better understanding of what is needed. Or it may happen that the research begins with a small question like ‘What are we currently doing with values education?’ This small question can lead to a larger, more powerful one such as ‘What would it take to develop and improve what we are doing?’

Defining the stages in the cycle 

The main stages in the cycle are: Plan–Act–Observe–-Reflect

Plan

Action research planning involves deciding how to respond to a question, issue or ‘hunch’ and what to try out. Plans outline details of ‘doing’, that is, what, who, when, where, and how. It involves designing a framework to guide action.

Planning stages Planning involves three main stages: clarifying the questions being asked, identifying the actions to be tried out, and developing an action plan.
Act 

Action happens when the plan is put into place and the hoped-for improvement occurs. This action will be deliberate and strategic. It is here that participatory action research differs from other research methods in that the action or change is happening in reality and not as an experiment ‘just to see if it works’. 

Action stages The first stage of ‘action’ is to implement plans systematically and creatively – that is, doing what you said you were going to do. The second stage is communicating with others and involving them in the process. The third stage is keeping track of what happens. The final stage involves a possible ‘with their feet’ vote by stakeholders on any actions and changes.

Observe

Good observation requires looking at what is happening and describing it accurately. Its purpose is to provide a sound base for reflection by producing a widely accepted understanding of what actually happened. It involves preserving observations in ways that allow them to be used later for reflection or as evidence. Observing well can be difficult, particularly if you tend to move straight into interpreting and making judgements, but observation is critical if we are able to say something is ‘research’ and not just our opinion. 

Observation stages The three stages of observation are to look at what is happening,

describe what has happened and record what has happened.

Reflect

Reflection is about building a shared understanding of the meaning of what happened.

Essentially it is a process of interpretation in which a variety of information and perspectives is likely to produce different understandings. Reflection informs improvements to practice and affirms or challenges particular ways of doing things.

Observations and interpretations are shared to establish the ways in which they do or

do not ring true for everyone.

Reflection includes a number of stages, such as standing back and looking at what happened (the observations). It also involves developing ideas or ‘theories’ about what happened and sharing these with others so that a range of interpretations and ‘meanings’ can be considered. This building of shared meanings helps stakeholders to be actively involved in and develop ‘ownership’ of any changes. Another stage of reflection is people thinking about their own values and experiences and how these influence the importance they attach to various ‘meanings’.

What’s in it for stakeholders?

A stakeholder is anyone who is affected by the practices that are part of the action research. Stakeholders can include teachers, students and school community members. Most importantly in values education it will include the students, their families and other people who are involved in the values education program.

· Action research encourages all stakeholders to develop local partnerships and collaborative arrangements. Action research allows all school community members to understand each other’s roles in a better way. 

· Action research also helps all stakeholders to clarify and improve relationships among themselves so that they can work together more easily and effectively. 

· Action research helps to answer the big questions that are often missed by busy teachers. It challenges all stakeholders to a look at the purpose, meaning and context of their work. 

· Every day, action research routinely poses the question ‘Why are we here?’ It helps people to be clearer about their personal and organisational values. It encourages people to ask and answer the questions that assist most in making their work relevant to them, their students and other school community stakeholders. 

· Action research gives a focus to the things people would be doing anyway. It has the potential to include everything that comprises the values education program. It does not mean a whole range of new things to do; rather, it provides a framework for what people are doing already. It draws together all areas of a school’s values education work and provides a strategy for continually reviewing and improving it. 

Why stakeholders’ participation is essential to action research

Stakeholder participation is very important because school community partnership is a key part of the process of values education being advocated in the Values Framework. 

In addition, involving all stakeholders is a practice in line with the adage ‘Two heads are better than one’. A diverse group of stakeholders can often come up with a better solution when their ideas are pulled together than any one person could have come up with separately. Action research should create meaningful opportunities for the widest range of stakeholders to participate in the inquiry process.

Participation is most effective when people feel that they have contributed significantly and that they have real influence.
Ron Toomey 

Research Manager  
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